Pupils with Autistic Spectrum Disorders.

Guidelines for IEP Planning.

LEARNING CHARACTERISTICS AND                                                                            BEHAVIOURS

That may challenge pupils with ASD

Inflexible Thinking

· uneven profile of skills

· well developed long term memory

· over and under generalisation of learning

· good visual skills

· hyperactivity

· short attention span to some activities and not to others

· impulsivity

· delayed response time

· problems organising

· sequential learner

· needs help to problem solve

· difficulty waiting

· impaired response to temperature or pain

· staring at patterns, lights, or shiny surfaces

· lack of fear or real danger

· excessive fearfulness of some, to us, harmless objects or situations

· defensive to touch that isn’t self initiated

· history of eating problems

· history of sleeping problems

QUALITATIVE IMPAIRMENTS IN COMMUNICATION

· problems with pronouns

· problems getting the order of words in sentences correct

· problems answering questions

· problems responding to directions

· problems understanding jokes

· problems understanding multiple meaning of words

· problems understanding sarcasm, idioms, and figurative speech

· echoing what is said directly, later, or in a slightly changed way

· low spontaneously initiated communication

· difficulty understanding abstract concepts

· difficulty with concepts that are time bound or lack concreteness 

· difficulty with long sentences

· difficulty when verbalisations are too fast

· problems with reciprocal conversations

· problems using speed, tone, volume appropriately

OBSERVABLE PROBLEM BEHAVIOURS

· aggression – biting, hitting, kicking, pinching

· self-injuries behaviours – biting, hitting, pinching, banging parts of body

· temper tantrums

· screaming, yelling

· non-compliance and refusal to move to do things

· eating problems

· sleeping problems

· toileting problems

· low motivation

POSSIBLE MOTOR PROBLEMS

· clumsiness

· balance

· stiffness

· motor planning – can’t seem to make body do what it needs to do

· motor fatigue – tired easily

· strength

· perceptual motor, spacing, sequencing, printing, writing

SOME ENVIRONMENTAL CHALLENGES THAT LOWER A STUDENT’S ABILITY TO FUNCTION COMPETENTLY

· not being understood

· not understanding

· not having enough information

· not having adequate skills for job

· not having choices

· making a mistake

· being touched 

· being hungry

MAJOR CHANGES

· alterations at school, work, home, community

· small schedule changes

· time changes

· activity location changes

· staff or teacher absent

· friend or buddy absent

· family member or friend is late or not coming

· anticipating an event or activity

· cancellation of an event or activity

· having to wait too long

ENVIRONMENTAL CONFUSION

· crowds

· noise

· surrounding by competing visual stimuli

· not having enough space

· being off the pace of others

· losing things of value

POSSIBLE SENSORY CHALLENGES:

RISK FACTORS

SOUND/AUDITORY

· has been diagnosed with hearing problem at some time

· reacts to unexpected sounds

· fears some noises

· distracted by certain sounds

· confused about direction of sounds

· making self-induced noises

· likes sounds that are constant and mask outside sounds

SIGHT/VISION

· has been diagnosed with hearing problem

· is sensitive to light

· avoids eye contact

· is distracted by some or too much visual simuli

· enjoys watching moving things/bright objects

· has difficulty tracking

· becomes excited when confronted with a variety of visual stimuli

· has trouble with stairs, heights

· enjoys patterns

· upset by things looking different

· makes decisions about food, clothing, objects by sight

· arranges environment in certain ways and can tell if out of order

· closely examines objects to hands

· likes TV, VCR

SMELL/OLFACTORY

· sensitive to smells

· smells objects, food people

· Explores environment by smelling

· reacts strongly to some smells

· ignores strong ordors

TOUCH/TACTILE

· is defensive about being touched

· prefers deep touching rather than soft

· initiates hugs, cuddling

· explores environment by touching

· becomes irritated if bumped or touched by peers

· dislikes the feel of certain clothing

· refuses to touch certain things

· is sensitive to certain clothing

· over or under dresses for temperature

· doesn’t like showers

· likes to play in water

· mouths objects or clothing

· refuses to walk on certain surfaces

· appears to have depth perception problems

· dislikes having hair, face, or mouth touched

· upset by sticky, gooey hands

TASTE

· has an eating problem

· dislikes certain foods/textures

· will only eat a small variety of foods

· tastes non-

· edibles

· explores environment by tasting

MOVEMENT/VESTIBULAR

· seems fearful in space

· arches back when held or moved

· spins or whirls self around

· moves parts of body a great deal

· likes rocking, swinging, spinning

· walks on toes

· appears clumsy, bumping into things

· climbs a lot and doesn’t all

· avoids balancing activities

PERCEPTUAL/PERCEPTUAL MOTOR

· has trouble with paper/pencil activities

· has difficulty with time perception

· difficulty with body in space

· relies on knowing location of furniture

· problems with use of some tools

· problems organising materials and moving them appropriately

· distracted by door, cupboards being open, holes, or motion

SOCIAL SKILLS THAT MAY BE PERSONAL CHALLENGES

PERSONAL MANAGEMENT/SELF CONTROL

· waiting

· finishing work

· taking care of personal and school belongings

· being quiet when required

· talking when spoken to, especially if asked a question

· working independently without bothering others

· being prepared and organised for activities and lessons

· turning in assignments on time

· changing activities

· accepting correction

· accepting that mistakes can be fixed

RECIPROCAL INTERACTIONS

· initiating

· sharing

· taking turns

· sitting and participating in group

· negotiating

· initiating social interactions

· gaining joint attention (point, look, talk)

· playing

· greeting

· complimenting

· offering help, comfort

· asking for help, seek comfort

· inviting others to join

· asking for feedback, recruit praise

· asking for a favour

· social chat

· getting attention in specific way, raising hand, waiting

· carrying when someone is hurt or sick, not laughing

· letting someone know that you are hurt or sick

· asking someone to play or do an activity

RELATIONSHIPS

· being corrected

· being denied

· being interrupted

· being late

· being ignored

· fear of losing people who are ‘valuable

· being teased

· being left out

· being scolded

RECIPROCATING SOCIAL INTERACTIONS APPROPRIATELY

· listening

· commenting on a topic

· answering questions

· giving a reliable yes/no

· accepting help

· accepting that some things aren’t possible

· responding to teasing

· making a choice

· sharing other’s enjoyment

· giving eye contact appropriately

MANNER OF INTERACTION

· being polite
· being kind
· being considerate
· not being a tattler
· being honest
· not hitting, kicking, saying bad words
· looking at person talking appropriately
· not walking away while someone is talking
· keep a specified distance from a person
LEARNING SITUATION SPECIFIC BEHAVIOURS

· with peers, no adults

· in church, school, home

· at a sports event

· in a store

· with strangers

· what and where are private

· with authority figures

ABSTRACT SOCIAL CONCEPTS

· being good

· timing

· fairness

· friendship

· politeness

· kindness

· doing one’s best

· caring

· lying

· humour

GROUP BEHAVIOURS

· come when called to group

· stay in certain places

· participate with group

· follow group rules:

· talk one at a time

· pick up, clean up, straighten up

· put away

· get out

· walk, stand still, stay to right

· voting – majority rules

· winning and losing

Questions to Ask About INCREASING MOTIVATION

When these questions are answered, remember to address and analyse the student’s entire day and week across all environments to assure these motivational strategies are addressed systematically.

· are the activities useful and meaningful for the student?

· are experiences shared rather than constantly instructed?

· is information given so The pupil understands; questioning developed & utilised?

· are there co-operative experiences?

· are likes, interests, and strengths; questions minimised?

· is intrinsic motivation utilised?

· are naturally occurring reinforcers used?

· is natural initiation encouraged and invited?

· are attempts towards targets and objectives reinforced?

· are environmental and instructional cues utilised instead of relying on constant adult verbal and physical cues?

· is feedback provided immediately so the connection between the reinforcer and event is clear?

· are familiar, acquired activities kept in the program as new ones are added?

· are the reinforcing simuli varied, are there choices of reinforcers, and is the schedule of reinforcement varied?

· are student preferences used and attempts made to update these and use reinforcers that the student REALLY likes?

· are typical social reinforcers (smile, pat, praise) really motivating?

· Is choice making encouraged, invited, accepted and taught?

· are the options for choice expanded through meaningful experiences and successes?

· is reciprocal communication encouraged and is there ample opportunity

· are reciprocal social interactions reinforced and shared rather than corrected?

PERSONAL RESOURCES: PROTECTIVE FACTORS

The likes and preferences as well as the interests of the student with an autism spectrum disorder must be discovered, known, and kept current.  These need to be a part of the student’s program plan, used to create interest, and to motivate the student.  Analyse the student’s day to see when and how many of the preferences and interests are incorporated throughout the day.  If the student is in situations that are constantly challenging without some reinforcing activities, learning will be threatened.


Likes/Preferences/Interests
Availability 

When?   and How

Often?     Choice




PERSONAL RESOURCES: PROTECTIVE FACTORS

Equally as important are using the strengths of the student in all learning experiences.  Build upon strengths, incorporate them and build self-esteem.  Too often a student with autism spectrum disorder is taught through weakness.


Strengths
How and When Used






SPECIALLY DESIGNED INSTRUCTIONS FOR SHOOLS

IEP MODIFICATION/ADAPTATIONS/SUPPORT CHECKLIST

FOR:

DATE: ________________________________________

YEAR GROUP: ________________________________

CODE OF PRACTICE: __________________________

Communicating to the Student

· be concrete and specific  

· avoid using vague terms, maybe, “why did you do that?” 

· slow down the pace  

· if necessary for undertstanding, break tasks down into smaller steps 

· use gestures, modelling, and demonstrations with verbalisation 

· provide accurate, prior information and change 

· provide accurate, prior information about expectations 

· specifically engage attention visually, verbally, or physically 

· avoid idioms, double meanings, and sarcasm 

Encouraging Communication with the Student

· pause, listen, and wait 

· watch and listen to attempts to respond 

· respond positively to attempts  

· model correct format without correction

· encourage input and choice when possible 

ENVIRONMENT AND ROUTINE

· provide a predictable and safe environment

· minimise transitions

· offer consistent daily routine

· avoid surprises, prepare thoroughly and in advance for special activities, altered schedules, or other changes, regardless of how minimal

· talk through stressful situations or remove him/her from the stressfull

· situation

· provide personal space in resource or other room for relaxation

· reduce distractions and sensory overloads noise, vision, smell

· allow modification as needed to deal with sensitivity to touch issues, such as immersing hand in gooey liquid

PRESENTATION OF MATERIAL

· presenting visually 

· written    demonstration    pictured and written   pictured   objects  

· calendars/maps/charts/diagrams computers video

· use established routines

· consistent use of expectations

· peer tutoring

· divide instructions into small, sequential steps

· provide repeated opportunities to practice

· provide needed prompts and cues

ASSESSMENT AND ASSIGNMENTS

· modify difficulty

· shorten

· alter Activity

· highlight text

· provide choice of activity

· learn format ahead of time through rehearsal

· modify questions format

· allow extra time

· apply learning to real situations

· provide visual cues as a way of teaching how to summarise/write

SELF MANAGEMENT/BEHAVIOUR

· teach use of time or other visual cues

· individualised contract

· provide reinforcement that is individualised immediate concrete other

· incorporate strengths and interests into daily plan

· encourage choices and decision making where appropriate

· analyse the purpose of behaviour from student perspective

· translate purpose into skills to be taught

· avoid pressure to “be good” or other abstract expectations

· avoid punitive measures that lower self esteem, increase anxiety, and are not understood:

· taking away set routines, free time, exercise sending home lecturing or yelling at.

· avoid disciplinary actions for behaviours that are part of the disorder, i.e. 

avoidance of eye contact

talking to self

slow response time

lack of “respect” for others

repeating words or phrases

upset, in crowds or with noise

anxious

persevering on topic of interest

upset by change

· protect the child from bullying and teasing

· praise classmates when they treat     with compassion

· create co-operative learning situations where    can share his/her proficiencies

· establish a “buddy system” in each class

· build in time to watch, encourage watching and physical proximity

· practice on specific skills through natural activities with one peer

· practice on specific skills through natural activities with few peers

· structured activities with set interaction patters and roles

· focus on social process rather than end product

· specific teaching, rehearsal, practising, and modelling in natural settings of the following skills:

· turn taking   complimenting   negotiating   responding   inviting  waiting   greeting   repairing breakdowns  .joining others  accepting answers of others  accepting success of others  accepting success of others    taking the lead  following ideas of others   joking and teasing.

· shared interest using interest and strengths

· teacher of school personnel advocate who will problem-solve and facilitate

· individualise social stories giving specific situations emphasising descriptions and perspectives.

· concentrate on changing unacceptable behaviours and ignore those that are simply “odd”

HOMEWORK

· individualised

· shortened

· no more than one hour per evening

· more time

· more help

STAYING ON TASK

· break assignments down into small steps

· provide frequent teacher feedback and redirection

· provide time in resource or special education room for completion of homework and classwork

· sit next to buddy can remind to return to task or listen to lesson

· if necessary, lessen homework expectations

Further details from Mick Connelly

Co-ordinator

Service for Pupils with Physical, Sensory and Complex Learning Difficulties.

01253 476640
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